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Part I
Introduc on and Overview
The Child Rights Founda on (CRF) is a child‐focused, not‐for‐profit, non‐poli cal, and non‐religious,
non‐governmental organiza on, dedicated to assis ng the Cambodian government in the
implementa on of the United Na ons Conven on on the Rights of the Child (UNCRC) and to
deepening the understanding of Child Rights (CR) in Cambodia. Our goal is a society that works for
the best interests of children, and cares for them with dignity. Toward this end, CRF has been
working since 2001 to raise CR awareness throughout the country, advocate for CR at all levels, and
empower children to par cipate in society, according to their abili es.
For CRF, children are not just tomorrow’s ci zens. They are capable of making valuable contribu ons
as par cipants in ma ers of governance. Inves ng in children and youth, enabling the realiza on of
their rights, and empowering them as rights holders, are fundamental to the sustained development
of democracy and prosperity. Educa on is the pivotal site of interven on. Coopera on among
government duty bearers, the private sector, and civil society, including child‐ and youth‐led groups,
is crucial to building a strong, cost‐eﬀec ve, non‐discriminatory state educa on system suppor ve of
CR in every aspect.
Implemen ng CR is not just a requirement of interna onal law. It has been Cambodian law since
Cambodia became party to the UNCRC in 1992. In the words of H.E. Nath Bun Roeun, Secretary of
State at the Ministry of Educa on, Youth and Sport (MoEYS) and head of the Project Steering
Commi ee (PSC) for the CRF project, “Promo on of CR in Cambodia’s Educa on System”. “The state
must guarantee that children…receive freedom rights in the area of ideas, conscience, religion, and
2
rights to par cipa on.”
Integra ng CR into the na onal school curriculum has been an important part of the MoEYS’ child
and youth policy since its concep on in 1999, Mr. Chan Sophea, Director of the Department of
Primary Educa on at MoEYS and member of the PSC, explained. “All we do has to be responsive to
CR…this is MoEYS policy since the signing of the UNCRC. But regarding implementa on, we lack
human resources. Luckily, we have organiza ons such as CRF, to join with us to produce materials
and for capacity building.”
In 2002, CRF began collabora ng with the MoEYS to mainstream CR into the public schools. In 2005,
the project to mainstream CR into the curriculum began. CRF runs five projects related to promo ng
CR in the educa on system, in the target provinces of Siem Reap, Kampong Cham, Kandal and in 26
Teacher Training Colleges /Centres (TTCs) of 18 provinces and 26 TTCs‐aﬃliated Applica on Schools
(ASs) throughout the country. One of the five, “CR Mainstreaming in Schools” was granted a 3rd term
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of support and has been replicated in three other target districts, Ponhea Krek of Kampong Cham
province; and Angkor Thom and Srey Snam districts of Siem Reap province. So, the project
“Promo on of CR in Cambodia’s Educa on System,” launched in 2008, builds on these past
successes and is synchronized with the other projects.
The Child Rights Founda on‐Ministry of Educa on Youth and Sport Project and Significant
Change: Overview of “Promo on of CR in Cambodia’s Educa on System”
Thanks to intensive lobbying on the part of CRF, and a CRF‐MoEYS commitment to collaborate, in
2008, 5 topics of CR‐related lessons were approved for integra on into the Na onal Curriculum.
They are now taught as an oﬃcial requirement at TTCs na onwide. The MoEYS also issued an
Educa on Law, a Teacher Code of Conduct and oﬃcial instruc ons banning corporal punishment
in schools. In 2011, working with CRF, the MoEYS was able to revise the 1999 School Children’s
Council (SCC) policy in a way consistent across the departments’ range of concerns, yet responsive
to CRF analysis of UNCRC requirements.
Incorpora ng CR issues into the na onal curriculum is a central direc ve of the Child Friendly
School (CFS) Policy, and the first component of the CRF‐MoEYS project “Promo on of CR in
Cambodia’s Educa on System.” It is designed in direct response to the CFS policy and the 2008
mandate.
Component 1:
Mainstreaming 5 topics on CR in TTCs. The 5 topics or concepts are: CR, Child Par cipa on
(CP) with an emphasis on the SCC, Inclusive Educa on (IE), Posi ve Disciplines in Schools
(PDS) and Preven on of Traﬃcking and Sexual Exploita on of Children (TSEC).

In addi on to producing an extensive curriculum with guidebooks for TTC lecturers, pre– and in‐
service teachers and the SCC, CRF staﬀ has worked closely with the government to develop and
renew policy and guidelines to support a child friendly learning environment. These include the
SCC Statute and SCC implemen ng guidelines, under Dimension 5 of the CFS policy, safe school
guideline under the Dimension 3 of the SFS policy. Finally, CRF has been working with MoEYS’
Curriculum Development Department to incorporate CR lesson into students’ textbook and a
teacher’s guidebook. As a result, students’ textbook with integrated CR‐lesson of grades 4 and 5
were published and distributed to schools not only in CRF’s target areas but also na onwide. The
textbook for grade 6 will be printed in 2013.
In addi on, MoEYS issued Direc ve numbered 2942 on 06 October 2004 reminds all educa onal
establishments to take ac on accordingly to disseminate CRC among school children and youth
using the training manual “CR and Responsibility of Children and Youth” that was jointly
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developed and distributed by CRF and MoEYS.
Circular numbered 922 issued by MoEYS on 16 March 2006 ins tutes a na on‐wide ban on all
forms of punishment against students. The Educa on Law promulgated in December 2007
proclaims the right of all Cambodian ci zens to basic educa on in public schools for at least 9
years without payment. Ar cle 35 of that law prohibits the use of corporal and mental
punishment in the schools.
Component 2:
The second component of the CRF project “Promo on of CR in Cambodia’s Educa on System”
focuses on suppor ng those legal direc ves. It focuses at the target school level of 3 of the 5
topics: Preven ng TSEC and Child Corporal Punishment (COP) and promo ng CP in Schools.
Interven ons target the training programs of all 26 of the country’s TTCs and 26 ASs in 18 of
Cambodia’s 24 provinces. They seek to develop the capacity of teachers and students in 54 target
schools in 3 provinces (Kampong Cham, Siem Reap and Kandal), ini a ng ac on against TSEC and
COP in schools.
This document gathers together the experiences of government oﬃcials, TTC lecturers, pre‐
service teachers, and principals, teachers and students who have been implemen ng CRF
strategies and using CRF‐government materials as part of the project “Promo on of CR in
Cambodia’s Educa on System”. The experiences they relate here demonstrate CRF strategies for
implemen ng successfully in Cambodia interna onally circula ng best‐prac ces outlined in Child
Friendly Schools policies and guidelines, and in guidelines for the preven on of corporal
3
punishment. These ‘best prac ces’ include:
 Careful a en on to the physical environment making it safe, secure and otherwise child
friendly.
 Understanding change as a “move toward quality standards through a series of cumula ve
4
improvements rather than improving an overwhelming all‐at‐once approach.”
 A flexible, mul ‐technique pedagogic process.
 Careful a en on to the whole child as learner, including his/her home/social situa on.
 Cul va ng a child friendly community with school events.
 Paying a en on to school symbols and school pride.
 Fairness in rules and regula ons applied without humilia on and in a fair, democra c manner.
 Posi ve learning.
CRF sees its strategies building a set of ‘best prac ces’ useful for others working on CR projects in
educa on, or in other sectors, in the Cambodian context.
Summary of Best Prac ces for Integra ng the 5 Child Rights Topics into Cambodia’s Educa on
System: Stakeholder Experiences, Interna onal Guidelines and CRF Strategies
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Stakeholder experiences illustrate the success of central CRF strategies for integra ng 5 topics
into Cambodia’s Educa on System:
 A long‐term donor/organiza onal commitment to consistent support, long term planning,
and pa ent mentorship.
 A MoEYS‐CRF Memorandum of Understanding (MoU), a closed network, collabora on at
every level, and a Two‐Way monitoring/feedback system
 A commitment to CR advocacy in policy forma on
 Teaching materials with clear CR based methods for teaching and for coping with
situa ons that arise in the course of a regular day at school.
 A strong system of oﬃcial support, monitoring and communica on/feedback from the
na onal level to project sites.
 Preparing a solid group of Core Trainers, and a cascade system of knowledge dissemina on
and feedback in conjunc on with the monitoring system. The aim is sustainability beyond
the close of the CRF project.
 Student‐centered teaching methods and mechanisms such as the SCC.
The MoU is a clear asser on of the vision CRF and MoEYS share and their mutual desire to
improve the eﬀec ve applica on of CR in Cambodian educa on. Collabora on and a clear
suppor ve structure composed of a closed network of government and agency staﬀ are powerful
aids in linking the na onal levels of government to the schools, and assuring smooth opera on,
progressive learning, and con nuity in the project implementa on. CRF has built a strong, close
and sincere coopera on with the MoEYS, especially with its five departments: Primary Educa on
Department (PED), Teacher Training Department (TTD), Youth Department (YD), Secondary
Educa on Department (SED) and Curriculum Development Department (CDD).
Mr. Svay Phalla, Director of the Provincial Department of Educa on in Kampong Cham and leader
of the Provincial Working Group (PWG), noted: “Some mes NGOs want to help, but just give us a
plan and tell us to do it. CRF is not like that….We have a strong mechanism from the Ministry to
the Provincial Department to the schools. There are designated personnel in each oﬃce
commi ed to the collabora on. We know how to solve problems together so we do not get stuck.
We hold an ac vity, and they come to help us, in solidarity. They know our sorrows and joys in the
process; we work closely together and so can ask and answer ques ons [as they come up].”
Policy advocacy is the way to link policy to prac ce: CRF has focused on statutes, codes, and
guidelines within MoEYS and on formalizing curriculum with detailed methods for teaching and
discipline. Prac cal tools with core/cascade training translate abstract ideas into concrete ac ons
and provide models and protocols for members of target groups to follow, and against which to
monitor their own successes. A monitoring system with clear tools is also a learning tool and a
way to keep communica on flowing between the diﬀerent levels of stakeholders. This works
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toward policy responsiveness and grass roots crea ve coopera on. When core trainers pass on
their knowledge, the benefits of limited human resources are mul plied. The SCCs are mobilized
as a mechanism for promo ng CP and benefit from the core trainer/cascade model in two ways:
they receive training directly from CRF and from core trainers, and they have a chance to
par cipate as trainers in child‐to‐child ac vi es suppor ng their classmates’ par cipa on in a
wide range of school aﬀairs.
Part II explores these strategies through project stakeholder/par cipant experiences and
concludes with an elabora on of each as CRF best prac ces.
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Part II

In Focus: Integrating the 5 Child Rights
Topics into the School Curriculum
1. Child Rights: Deeper Knowledge and Child Rights Based Methods
 Key Interventions
 Successful Change: Child Rights Theory, Content and Practice
 Keys to Success
2. Child Participation and the School Children’s Councils
 Key Interventions
 Successful Change: System, Relationships, and Student
Character
 Keys to Success
3. Positive Discipline in the Schools: Against Corporal
Punishment
 Key Interventions
 Successful Change: New Rules, New Words, Experienced
Educators with New Attitudes, and New Teachers with New
Methods
 Keys to Success
4. Prevention against Traf icking and Sexual Exploitation of
Children
 Key Interventions
 Successful Change: From Fear to Self‐Protection
 Keys to Success
5. Inclusive Education
 Key Interventions
 Successful Change: From Lack of Attention to Attention to
Special Needs
 Keys to Success
Evidence of Success
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Part II
In Focus: Integra ng the 5 Child Rights Topics into the School
Curriculum
The project “Promo on of CR in Cambodia’s Educa on System” has worked to integrate 5 topics
into Cambodian schools: CR, CP, PDS against COP, IE and Preven on in TSEC. This sec on
introduces each individually, describing CRF’s basic vision and major interven ons, and oﬀering an
illustra ve sampling of stakeholder comments and stories on implementa on.

1. Child Right: Deeper Knowledge and Child Right Based Methods
By channelling 5 topics into TTC curriculum, the eﬀorts of the CRF‐Government collabora on reach
the new genera on teachers. They are the ones who are going to prac ce and transfer their
knowledge to millions of children and youth who can become produc ve ci zens now, and are the
parents, educators, and leaders of the future.
Key Interven ons
 At the na onal level, CRF successfully lobbied the MoEYS to accept the CRF plan on
integra ng the 5 topics into the curriculum in TTCs. The 5 topics were approved by MoEYS
and launched into use in TTCs in 2008.
 CRF and MoEYS collaborated to develop training manual and Informa on, Educa on and
Communica on (IEC) materials on the 5 topics to assist TTC lecturers in teaching pre‐service
teachers.
 CRF trained TTC lecturers on the 5 topics.
 CRF assisted the MoEYS, TTD oﬃcials in monitoring teaching and learning of the 5 topics as
per curriculum.
 CRF organized study visits for lecturers and TTC directors to get exposed to other TTCs’
experience in the project.
nd
 In collabora on with MoEYS, CRF organized reinforcement mee ngs with 2 year pre‐
service teachers before they graduated from TTCs to reflect on their understanding on the
5 topics, and to foster their applica on of the acquired knowledge with their future
students.
Successful Change: Child Rights Theory, Content and Prac ce
Principal Seang Dy at Kbal Koh Primary School noted that some teachers who became teachers a
long me ago are some mes a li le slow to see the value of the new techniques, as he was once.
But, he said, the new teachers coming out of the TTC who have studied the new integra ve
curriculum show a lot of commitment, not just to CR, but to teaching their students in general.
Page 17

Best Practices on Child Rights Mainstreaming in Cambodia’s Education System

The benefits are huge for everyone. The evidence, he said, is that “students want to study with
the teachers that follow the CR curriculum in their methods.”
Teacher Training College Directors and Lecturers Change:
Con nuity of Dedica on and Community Spirit, but Embedded Implementa on and a Crea ve
Reversal of A tude
Several of the TTC directors and lecturers made a point of no ng that teachers in the past loved
and respected children—including girls. The new curriculum, the TTC directors and lecturers say,
supports familiar values and customs, and responds to long‐standing goals of improving
educa on. Yet those who have taught through many regimes mark the profound changes they
have experienced over the course of their own lives.
For example, talking about CR as law, knowledge and methodology, Mr. Chhim Onn, Director of
TTC in Kampong Speu emphasized that, in his school, the CR curriculum is supported by the many
ways that pre‐service teachers par cipate in society. For example, they join in na onal and
Buddhist ceremonies. Mr. Chhim Onn came of age in the Sihanouk era. Then, he said, students
didn’t do well because the teachers used punishment. A er Pol Pot me, teachers wanted to do
things diﬀerently, guiding the students fully, but even a er they first heard about CR, they didn’t
start to really think about CR pedagogy un l the CRF project in 2008.
Mr. Chea Phon Deputy Director of the TTD emphasized that the commitment to the new
curriculum goes beyond (and came before) the Ministry made it a requirement.“ The director of
the TTC in Kampong Chhnang remembered the same early commitment to the curriculum. He
recognized the need to extend the me his pre‐service teachers studied CR in the new curriculum
even before the Ministry adjusted the schedules oﬃcially.
All the TTC directors and lecturers interviewed agreed that since the CR curriculum was
introduced, teachers have a much higher level of knowledge. They asserted that the new methods
and content have changed a tudes and are beginning to change prac ces. In addi on, the
teachers’ books make it much easier for them to teach, by providing informa on beyond the short
entries in the student textbooks, and by oﬀering methods that help them cope with students’
troublesome behavior in a posi ve, produc ve fashion. Furthermore, the lesson plans and
methods inspire the teachers to further crea vity.
Both the Deputy Director of the Provincial TTC in Takhmao and Mr. Seang Dy, the Principal of Kbal
Koh primary school described similar changes in teachers since the introduc on of the new
curriculum. In the past, one remembered, teachers thought they were big men and just sat in
their oﬃce, using punishment to discipline their students. Both reminisced: teachers thought it
was enough for the students to 1. Know virtue worthy of gra tude (kun), 2. Know their le ers,
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and 3. Know the regular subjects as presented in the school books. Even a er they’d heard of CR,
teachers just taught the subject the state assigned without thinking about the feelings of the
students or knowing how to expand on the short lessons.
Since CR materials have been integrated into the curriculum, however, these educators reported,
CR are becoming part of the everyday life of the schools. CR are taught as a separate lesson, but
they are not only taught as a separate lesson that can be forgo en later. There are lessons on CR
in the textbook on Social Study (seksasangkum). In addi on, CR are up for discussion in the other
major subjects.
At the TTC in Kampong Speu, Mrs. Ky Meng Sath, one of the lecturers, used herself as a powerful
example of the total reversal in her a tude, and she thought many like her, are experiencing,
especially since the project began in 2008.
“Star ng in 1993, Cambodia had CR already. But we didn’t think [rights] had anything to do with
us. We lacked a lot [of method] so we would get angry and hit or just leave the children alone. Our
life was hard. We just came and taught our subject, went home, and worried about life.”
Her husband was a soldier and away from home a lot. He was angry when at home. She was very
poor, and yet, she wouldn’t let her children steal to help the family. “So our heart was good, but
our words weren’t good. We’d use harsh words with them and the children would use them back
with us. We might get angry but be afraid to speak and then, one day, explode. Now when we
study, we see we were wrong. I have learned from CR that the way we talk to the child is the way
the child comes to talk to us. My children are grown and doing well, but now I see that my past
deeds made my children suﬀer.”
The CRF curriculum and methods have inspired her to add improvements of her own. For
example, she has added more reading in class followed by a ques on and answer session among
the pre‐service teachers working in small groups to help them develop the habit of reading and
thinking cri cally.
Pre‐Service Teachers Change: From Personal Suﬀering to Posi ve Change and Child‐Sensi ve
Methods
When asked if and why teaching CR was important, each of the pre‐service teacher at the
Regional TTC in Takhmao we interviewed referred to some hardship in their own lives that might
have been easier or less painful in the vision of a Cambodia with fully realized rights they now
held. One talked about the suﬀering of poverty and the importance of inclusive educa on;
another remembered the way her siblings and other elders disregarded her ideas. She
emphasized the value of CP. Their reflec ons they said, was a result of one of the new methods
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they’d learned thanks to the CRF materials: connec ng the lesson content to a student’s personal
experience to create a close rela onship.
The pre‐service teachers described in detail the many other methods they learned to implement
child‐centered teaching from the new curriculum including role playing, brain storming, using
pictures, encouraging the quiet ones to speak by calling on them and le ng them sing, and by
making the lesson relevant to their students’ lives. They talked a great deal about the benefits of
implemen ng the right to par cipa on. They expressed excitement about the strategies to
intervene without anger or punishment when students don’t do homework or are figh ng in the
schoolyard. The key to both is asking ques ons, listening to the answer, and trying to solve
problems based on what the students say, they said.
When the pre‐service teachers began paying a en on to their students’ feelings, teachers at ASs,
TTC Lecturers and pre‐service teachers at all sites no ced, using games and other techniques to
encourage them so they would enjoy coming to school, the students began to learn a lot more in
all their subjects.
Two pre‐service teachers at the Takhmao TTC said that what is very diﬀerent now from when they
were in primary school, and what they like best is the student‐centered learning. “This is CR
already, because the students can give an opinion and they can do more than ask ques ons as
they did in the past. For example, they can research on their own…” “This makes assis ng
students having trouble easier too. If we let them par cipate,” they said, “we can see the ones
who don’t understand the work yet and have them par cipate more.”
Target School Teachers Change: Child Rights Content and New Methods Leads to Warm
Rela ons, leads to Braver Students, leads to Problem‐Solving
The teacher of Khmer at Kbal Koh primary school, Mr. Lep Vey, integrates CR into his subject
ma er, and applies CR in his own teaching. For example, when he teaches about the science of
hygiene and sanita on, he explains how this prac cal knowledge contributes to our ability to
protect a child’s right to life. At the same me, this science helps to show how important it is to
implement these rights.
Like other teachers, he pointed to several methods drawn from the CRF curriculum guides/
training manual that encourage student par cipa on in class. One he finds par cularly useful in
Khmer class is to break students up into groups for discussion of their own ideas. They start with
the topic presented in the schoolbooks.
His colleague Kuoy Sangleng, grade 6 teacher, teaches Social Study (seksasangkum). She pointed
out that the lessons in the book are short, as appropriate for the level. Then, when the students
break up into groups, they raise addi onal ideas of their own. For example, one day, when her
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students were studying about a CR to protec on, they suggested children should run away from
strangers who try to lead them into trouble. “The student book only said, ‘Don’t talk to strangers.”
When Kuoy Sangleng reflects on her experience as a child at primary school and high school, she
told us, she remembers teachers who didn’t pay a lot of a en on to their students beyond the
basic lessons. It was like that at Kbal Koh primary school where she teaches too, before the CRF
project integrated CR into the curriculum began.
Kuoy Sangleng supports integra ng CR into the curriculum because she has analyzed the diﬀerent
strategies and seen the results of the CR methods. “We have to join with the young,” Kuoy
Sangleng said, “We have good rela ons with them. Before, students were afraid to talk. They
were afraid to ask ques ons or to answer ours.” But this has changed. She explained:
“For example, one of my students, a 12‐year‐old girl o en missed school because her parents took
her into the rice fields to work with them. Because the student and I had a good rela onship,
when I asked her, the girl dared to talk about her family life. Then I went to talk to the parents.”
When Kuoy Sangleng explained to them that they could send their daughter to school part of the
me, working with the school to let her come as much as possible, the parents agreed. Now the
student misses much less school.
“The result of using this methodology,” Kuoy Sangleng said is that, “if they have a problem they
talk with us. Because I used these methods, the student became brave. Because she was brave,
she was able to tell me her problem. Once she told me her problem, I was able to help her solve
it.”
But there is another very posi ve eﬀect of using this methodology, Kuoy Sangleng said.
“When the students become brave, they begin to no ce and solve problems on their own.”
Keys To Success
1. Presen ng CR as not just theory on the value of children, but also content for a range of
subjects, and as guidelines for prac ce makes teaching and learning easier. The curriculum
introduced by the CRF project integrates the 5 topics into the Cambodian Educa on system
along two paths: by deepening knowledge about CR in general and by providing methods to
implement them.
2. Lecturers, pre‐service and in‐service teachers who reflect on their own a tudes and
prac ces can compare their own experiences with the eﬀect of the new curriculum on their
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students. When they analyze the results from the new methods, they also recognize their
students becoming braver and able to analyze.
3. Following an integrated CR curriculum makes teachers good role models and creates warm
rela onships that will improve experiences at school for all. This improves the overall
atmosphere, so students want to study and accept the responsibility that comes with their
rights.

2. Child Par cipa on and the SCHOOL CHILDREN’S COUNCIL
Promo ng meaningful CP is central to the realiza on of CR. SCC is a cri cal mechanism in the
MoEYS policy for promo ng CP in schools. It is founded on the convic on that children can
contribute to the governance of their schools and communi es. This mechanism supports
addi onal ac vi es and techniques for giving a voice in decision‐making to children in school.
Key Interven ons
 Worked in collabora on with YD of MoEYS to revise the SCC statute.
 Worked with relevant Departments of MoEYS to develop guidelines on SCC under
component 5 of the CFS policy.
 Built the capacity of Provincial Department of Educa on (PDoE), District Oﬃce of
Educa on (DoE) oﬃcers and teachers on the SCC guidelines.
 Provided necessary skills (eﬀec ve mee ngs, facilita on, eﬀec ve communica on, team
work, planning, minutes wri ng, etc.) for key teachers and SCC Execu ve Commi ee
members. (Key teachers are the teachers who take responsibility for working with the
SCC).
 Supported target schools and the SCC in developing and implemen ng their plans (weekly
and yearly).
 Organized study visits for teachers and the SCC Execu ve Commi ee members to other
target schools to share experiences and ini a ves for the promo on and strengthening of
the SCC func on in their respec ve schools.
 Trained on hygiene and sanita on and first aid and provided tools for the SCC to run ask‐
answer ac vi es at flag‐raising.
 Facilitated student par cipa on in making and enforcing classroom rules, where once, it
was the teachers who carried responsibility.
 Established “My View” sugges on boxes to permit anonymous sugges ons from students.
3 Central Mechanisms
Not all the target schools achieved the same level of success in all areas of implementa on. As the
student body constantly changes, teachers using the mechanisms to encourage par cipa on have
an ongoing obliga on to teach. (They require strong support in that endeavor). The SCC is
important as a mechanism in CP for many reasons, including the support that the SCC aﬀords
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teachers in dissemina ng knowledge and bringing each new class up to standards. Mr. Chea Phon
Deputy Director of TTD asserted, “In the past, it was the teacher who gave the direc ons and
made the rules. Now the teacher is the facilitator.”
The “My View” Sugges on Box: Managing Student Requests, Responding to Complaints
One Principal of a school with many needs commented that many of the requests were beyond
his ability to fix. When told that story, Mr. Duong Sophat, Deputy Chief of the Youth Oﬃce of
Kampong Cham PDoE explained how one school principal dealt with that: he made a list of the
student’s requests and presented them to a major donor working with the schools. The donor was
able to address the requests the Principal could not.
However, elsewhere, students use the sugges on box in a more immediately useful way. Principal
Seang Savuth at Taream school reported that his students requested a fence around the school to
keep cows and thieves out. The community and CRF collaborated to get one built.
Another principal reported, “The students dare to let us know if a teacher has been using corporal
punishment or coming late.” (To see how he coped when a student anonymously reported a
teacher’s use of punishment, see the COP sec on, below.)
The Voluntary Contribu on Box: Helping Poor Students, Repairing School Grounds
The students and schools are permi ed to solicit voluntary contribu ons from the community,
teachers and students. Several schools men oned that dona ons of one or two hundred riel add
up to significant amounts of money.
Some use the funds to buy pens and notebooks for students who can’t aﬀord them. One school
saved enough to install pipes to bring water to the toilets and sinks so students can keep the area
clean and wash their hands, improving the hygiene and health of the whole school.
The SCC is usually instrumental in making collec ons and in deciding, with their teacher and
principal, what to do with that money. Care in implemen ng this mechanism is necessary to avoid
the impression by students that dona ons are required or puni ve.
The School Children’s Council: Primary Mechanism of Child Par cipa on
The SCC Execu ve Commi ee is an elected group of students consis ng of a president, two vice
presidents and 8 members, each with designated responsibili es for some aspect of council
ac vi es including helping slow learners, suppor ng vulnerable students, hygiene, publicizing,
discipline, environment, art and sports, etc. They are drawn from grades 4 to 9. The Council
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oversees a structure of student administra on in each class. Together they cons tute a student
governmental body for the school, supported by key teachers and an advisory commi ee that
includes a community member, the principal and vice principal and a teacher responsible for CR.
Their mission is to contribute to the development of the school and to the children of the school
to help them become good children, good students, and good ci zens for the na on; also to
5
implement CR and the goals of democracy.
Successful Change: System, Rela onships, and Student Character
CRF encourages girls to stand for membership in the SCC and the majority of students we
interviewed were girls.
Systemic change: From a Hollow Structure to a Working School Children’s Council
The MoEYS revised earlier leadership structures to create the SCC in primary schools in 2000.
However, as all stakeholders pointed out, before the CRF interven ons, not all schools were able
to start them and most failed to get them working eﬃciently. Those SCC that func oned at all
schools were led by teachers and principals, not by the students, and the teachers chose the
members. Now, in CRF target schools, the SCC members are voted into the council by their
classmates.
Mr. Seang Savuth, Principal at Taream primary school in Kampong Cham province and Mr. Kouy
Sok Kim, the Vice Principal, oﬀer their school as an example. They hadn’t been able to get a SCC
going before 2005 when CRF’s first project began there. The experience of the teachers was low,
and, before 2008, the Ministry had not been able to provide materials. Now, the children vote for
members and the members run the council mee ngs themselves. The children on the council
reported that the president leads the mee ngs, while another takes the minutes. They meet with
their key teacher two or three mes a month to learn about topics related to their role. Together
they make council plans and discuss the results when the plans have been implemented.
Teacher‐Student Change: Warm Rela onships Easier Problem‐Solving
Kuoy Sang Leng is key teacher for the SCC at Kbal Koh school. She asserts that is a pleasure to
mentor the SCC because her eﬀorts are rewarded by the students’ progress. At first, she reported,
the children’s group didn’t know what their responsibili es were, so she had to teach them. The
key teachers don’t do this alone though, she explained. Ini ally, there were trainings from CRF.
Now, the more experienced members of the SCC teach the new members. She meets with the SCC
regularly. This way they have a warm rela onship so the children want to par cipate, they don’t
forget what they are told, and they see that what they are doing is important.
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Kuoy Sang Leng gave an example of how having a close rela onship her students helped a 12 year
old girl who was missing a lot of school. Using the methodologies from the CRF guidebooks,
instead of ge ng angry and insul ng or blaming the student, she asked why the girl was missing
school. Because she had built the girl’s confidence with group work in regular classes, permi ng
the students to voice their own ideas, and because they had a close rela onship, the girl dared to
tell her the problem. Kuoy Sang Leng wrote a le er to the girl’s parents, and together they
arranged a way to let the girl come to school part me.
Student Change: From Shy Followers to Servants of Society
The 8 members of the SCC at Kbal Koh school are all between the ages of 10 and 14. All of them
were cheerful and happy to give their opinions without fear. This was a marked diﬀerence from
the SCC members from another school that emphasized following school and class rules much
more than CP in making and implemen ng those rules.
Each of the students recognized that their SCC experience would help them in their future life.
One boy who wanted to be a doctor was especially ac ve in teaching his fellow students about
hygiene, for example. The students all said that par cipa ng was giving them experience they
could use later in their life.
This SCC helped repair the school a er the year’s floods. Bopha, the SCC president no ced that
the students were coming into class with soiled clothing. She dared to tell the teacher, then the
principal. The school had no money to fix the problem, so Bopha talked with the students and
together they collected money from the community. Now the school has a stronger rela onship
with the community too.
In addi on, Kuoy Sang Leng at Kbal Koh explained, this council works with the principal and
teachers, using the household map for the village, when a ques on arises about a student in the
school who might need help. One council member explained, if we see that a neighbor, the family
of a classmate, is poor, we can tell the principal, using the map. Then someone can inves gate
and help if they can. (For examples, see the Inclusive Educa on sec on below.)
Student Change: From Apathe c Students to Successful Leaders
Srey Net, the president of the SCC at Krapeu Ha primary school is an example of how a SCC works
and the benefits of having one. She told her own story in a strong voice. The students were
explaining that some students don’t listen to their teachers or do their homework, so the SCC tries
to tell them why they should change their ways. Boramey, one member, said they tell students
that if they don’t do their work they won’t know anything and this will hurt them in the
future. If the student doesn’t listen, they ask for help from the principal.
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Srey Net volunteered, “I was like that. I used to be lazy to do homework.” Her friend,
Boramey, said, “She never used to do her homework. She just copied other students’.” Srey
Net was in grade 4 when, at her teacher’s suggestion, she volunteered to stand for election
into the SCC. She was elected and took the other members of the council as role models. Now
she will graduate next year. She is president of the SCC. “I see that before I missed a lot,” she
said, remembering her early behavior. Boramey said, “If we study well, we can learn a lot. Our
parents are proud and will love us and we will be able to ind work easily.”
Student Change: From Unevenly Following Orders to Thoughtful Contributors to School
Governance
One of the bene its of the successful use of the school suggestion box, the SCC and other
strategies and methods to help students participate in school governance is that, when the
school can respond to student requests and concerns, and students are able to see the
positive effects of their own actions, the students are encouraged to pay attention to the
needs of the school. They also see that everyone’s rights come with limits and responsibilities.
For example, the classroom rules used to be dictated by the teachers. Now the students, led by
the class presidents or the SCC create the classroom rules themselves. One principal
remembered that at irst, the teachers didn’t want the students to make rules for them list.
(See the section on preventing COP below for more discussion of this topic.)
The principal at Banteay Srei school, in Siem Reap province, explained how the process of
making classroom codes of conduct occurred there. Before 2008, they had codes, but the
students hadn’t agreed to them. The SCC publicized throughout the school that each class
should prepare one with their teacher. The president of the class ran the activity. They told
the students they could include rules that the teacher had to follow, for example: “If I do
something wrong, please (teacher) don’t use violence with me, or if I come late, please
(teacher) ask the reason, and if I don’t understand please, teacher, help me.”
The CRF staff emphasized that though they helped, they didn’t give a model, since they were
concerned the students would just follow the adults. “We just had them do as they wanted.”
Where teachers used to assign classroom chores, now the students join with the teachers to
make the plans and assign students to different tasks. The key teachers and principals
interviewed noted that their jobs become easier because in exercising their rights in this way,
the students are also sharing responsibility for their school and their studies.
To illustrate, one principal remembered a week when he was called to a meeting away from
the school. The SCC president requested he leave the key to the library. In the past, the
principal had taken it with him to protect the library. Thanks to the student’s idea, and the
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fact that the principal could trust the SCC, he arranged with a teacher to keep the library open
while he was away.
Schools Change: From Teacher‐Imposed Rules to Student‐Driven Hygiene and Health
Training on health and hygiene are an important part of the CRF program for SCC members.
Keeping the schoolyard clean has long been part of the students’ responsibilities, but in the
past, the mandate came from the school administration and the students were expected to
obey. Now the SCC holds child‐to‐child trainings at the lagpole ceremonies in the morning, and,
sometimes with class presidents, lead the students in making plans for taking care of the school
and soliciting volunteers to complete the tasks. In almost every school we visited, teachers,
students and principals reported that keeping the grounds clean and planting and caring for the
school garden has become a matter of pleasure and pride since the decisions to manage both
are now made with the participation of the students themselves.
Kuoy Sangleng, the key teacher at Kbal Koh school, uses the materials sent by CRF to train the
SCC. Gave an example that showed how brave students took initiative regarding school hygiene.
Bopha, president of the SCC and Kuoy Sangleng’s student, was leaving class one day and saw
garbage strewn in front of another classroom. She was brave enough to ask that teacher’s
permission to talk to the students in that class about keeping the area clean. Without being told,
she was implementing the child‐to‐child education, helping the teachers, and bene iting the
school.
Mrs. Chhoeung Touch, a Vice Principal at Krapeu Ha primary school, explained how the SCC
worked with the principal, vice principal, the School Advisory Committee and the key teacher
to make the SCC plan from problems the students saw themselves. She explained that they
gathered the students together by grade. All the students discussed the work that must be done
to take care of the school. Then the teachers meet with the SCC. The council votes on which of
the tasks the students would take responsibility for. This year the students chose to focus on
the environment of the school and the rules of the school.
Part of the plan was to improve the school’s vegetable garden. Chhoeung Touch asked them
what they wanted to plant. The council went to all of the classes and asked what they wanted to
do and if the plan was approved, did they agree to implement it. Once they had the results, the
SCC member in charge of administration put in the request to the Advisory Committee. The
advantage of this method is that the process builds good relations among all of the members.
Once this group approved the plan, the students implemented it.
When the CRF staff arrived to interview them, they had just completed the process successfully.
“This is a new way of having the students do their school chores. We don’t force them,”
Chhoeung Touch said. “They volunteer and this is work they are capable of doing. It doesn’t
exceed their ability. We don’t exploit their energy.” She pointed out that in the larger picture of
CR, paying attention to the kind of work children do is important, since child labor (work that is
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too heavy for them) has to be avoided.
“If the students keep the school clean, the teachers love them and want to help them….We know
that this is the CR…. We know how they should participate, and they know what their
responsibility is.”
For another example, at their bi‐monthly meetings they had been teaching and guiding the
students (the 2nd and 4th week of each month). Then at the planning meeting, the student’s wrote
their ideas down to discuss the ideas. They decided they would take turns guarding the school.
The teachers and students have a book that keeps track of whose job it is each month. “This
month it is the job of grade 6. If they see their friends throwing garbage, they explain about
hygiene and sanitation.…We see this has good results for our school,” Chhoeung Touch said.
In one Siem Reap school, the principal recounted how this year the SCC decided to take
responsibility for making sure school vendors served hygienic, well cooked food. When the SCC
students notice their friends haven’t washed their hands before eating, they lead them to the
washing area. They succeeded in reducing the amount of garbage in the schoolyard, stopped
wiping their hands on their clothes, and, follow the posters in keeping their nails clean.
Mr. Kong Sothea, principal of the Bun Rany Hun Sen school in Kandal province, has signed letters
of agreement from the vendors on school grounds so they will only use reliable brands of bottled
water and to only sell healthy well cooked food. The students wash their hands before going into
class and there is water in the classrooms so they can wash their hands after writing on
chalkboards. To solve the current problem in Cambodia of unreliable water sources, the students
bring water from home.
In the past, it was necessary for the SCC to keep an eye out, Mr. Kong Sothea said, for students
throwing garbage on the ground after eating. They used to charge a few hundred riel if they
caught someone. Now that they have publicized to all grades, this isn’t necessary anymore. That
money was put to good use. They bought benches for the schoolyard. Now, there is soap at the
sinks in the courtyard so students can wash their hands, garbage bins clearly marked and viable,
and colorful signs around letting children know even the bottles and cans are happier if they are
put in the correct garbage bin.
For Mr. Kong Sothea, the biggest success in the area of hygiene was convincing the parents and
guardians of the grade‐one children to let the children in their care walk from the gate to the
classroom and do their school cleaning chores by themselves. He told the parents that doing all
the work for them can make them become lazy. He called the parents together for a meeting. He
explained that they should not love their child too much in this way. They should allow them to
do some things for themselves. The parents now understand and the youngest students do their
cleaning tasks on their own. He says, “Hygiene and sanitation is not just [important to respecting]
the rights of children. Parents want to bring their children to study at this school because the
hygiene is good. Students studying here really learn.”

Page 28

Best Practices on Child Rights Mainstreaming in Cambodia’s Education System

Mr. Kong Sothea meets with the School Supporting Committee (SSC) and Commune
Committee for Women and Children (CCWC) twice a month. The commune has good ideals, he
said, but they don’t have money. So, for example, he had to turn to the student’s parents for
funds to get the trash removed from school grounds properly. The contribution of funds from
parents of the students has helped to solve the problem. In schools with a less af luent
clientele, such as the Taream school, in Kampong Cham contributions to the voluntary
collection box funded the necessary equipment to pipe water to the toilets and sinks.
These three different schools engaged the SCC in a variety of ways. The students at Kbal Koh
and Taream were taking an active role and expressed enthusiasm. The SCC at Kbal Koh was
most proud of the time that the last year’s president led them in ixing the area for parking
the student bicycles. They felt they had such success with hygiene at their school that they
wanted now to continue publicizing on the issue into the community. For student Phearith, a
member of Kbal Koh’s SCC, the best thing the SCC did was to publicize these topics to their
classmates and community. The most important for him was taking care that food is well
cooked. Many of the students had bad stomach problems. He wants to be a doctor and so he
was happy he was able to publicize the reasons people get stomachaches and pass diseases
back and forth. Now these problems have been reduced. This success makes him very happy,
because when his parents see what he is doing, they are happy. He said, “The students are
learning to become bamboo shoots of the family and the country.”
Keys to Success
1. Creating a strong SCC requires attention from the teachers and principal and a system of
planning, monitoring and feedback.
2. Trained facilitators, regular trainings. The trainings and overall experience build
knowledge and con idence in council members. The CRF staff explained that in their
training process they use the colored lines in the work low chart in the SCC guidebook,
modeling the techniques the curriculum teaches. For example, if a school has a lot of
garbage all around, they use a case study illustrating that problem to walk workshop
participants through the process of inding a solution from beginning to end.
3. The guidebooks include guidelines on how to respond to questions submitted in the
suggestion boxes, on how to hold productive meetings, how to write documentation of
meeting results, how to hold teacher‐student sessions to discuss topics of mutual interest
or solve problems, how to create good relations between the adults and children involved,
how to make plans for the council, how to facilitate a training, and on listening and
speaking skills.
4. Appropriate child‐to‐child activities. The council members take responsibility for passing
on their knowledge to their classmates in child‐to‐child activities. They teach their
classmates how to avoid situations that might put them at risk of exploitation including
how to protect themselves from traf ickers. They help rally classmates in making and
carrying out plans to care for classrooms and school grounds. CRF distributes special kits
to make teaching easy.
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5. When students are inspired to join in following years and the old members teach the new,
the council’s begin to regenerate themselves with less work from teachers.
6. It is easy to see that it is easier to take care of all hygiene and sanitation issues at a school
if there is careful attention by the principal, and good support from parents. The same is
true if the students abide by school rules. Changing parental attitudes is often the irst
step in the realization of CP rights and responsibilities.
7. But most teachers and students pointed to hygiene and sanitation as an area in which the
students quickly begin to participate in school decision‐making and management on their
own. Perfect results might be a little slower, but the students expressed pride in their
accomplishments.
8. Care in implementing this mechanism is necessary to avoid the impression by students
that donations are required or punitive.

3. Positive Discipline in the Schools: Against Corporal Punishment
Violence against children still exists in families and school settings, because some parents and
teachers remain sceptical of non‐violent way of disciplining children. At least one of the pre‐
service teachers and some of the youngsters in the one of the SCC didn’t seem entirely
convinced that at least a little bit of light hitting wasn’t necessary in the most stubborn cases.
But article 19 of the UNCRC explicitly states that children shall be protected from all forms of
maltreatment by parents or others responsible for the care of the children. Cambodian law
forbids the use of COP in schools. CRF believes that “corporal punishment is absolutely not a
way to discipline children; it is violence against children,” and has been working in
partnership with MoEYS since 2002 to promote positive discipline and to avoid COP in more
than 200 Primary and Secondary Schools in 3 targeted provinces.
Key Interventions
 At the national level, CRF successfully lobbied the MoEYS to incorporate the concept of PDS
into the curriculum of TTCs.
 CRF provided capacity building at every level, but especially for lecturers at TTCs, school
directors, pre‐service and in‐service teachers. Lessons included lessons on alternative
interventions, and relevant laws (the education law, law on domestic violence, and the
teacher’s code of conduct, including a teacher legal responsibility for any injuries they might
in lict in the course of disciplining a student). The trained workshop participants, in
particular the primary school teachers, were charged to pass what they learned on to their
students.
 CRF assisted the target schools to set up classroom codes of conduct with participation from
students and teachers. Mentioned under the ‘Participation’ section, classroom codes are a
irst step in banning undesirable behaviours.
 CRF assisted the target schools to set up “My View” suggestion boxes as a mechanism that
students could use to report incidents of COP anonymously.
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 CRF supported school‐initiated student forums to deal with issues raised by students

through the “My View” suggestion box.
 CRF supported school‐initiated campaigns “Learn Without Fear” and “My School is Free of
Violence.”
 CRF facilitated Child‐to‐Child activities so SCC members could raise awareness among their
peers regarding PDS and COP.
Successful Change: New Rules, New Words, Experienced Educators with New Attitudes,
and New Teachers with New Methods
Mr. Chea Phon Deputy Director of TTD emphasized that during school visits to assess the
work of pre‐service teachers, he was able to observe for himself that they were not using COP.
Mrs. Van Mary, Program Manager of CR Mainstreaming in Schools, “We know teachers
understand positive discipline because we use examples of teachers arrested for wounding
students. Then, we don’t just take their word for it; we ask the students and provide ‘mail
boxes’ for them to make private comments.” But perhaps most telling is the observation made
by principal Seang Dy at Kbal Koh primary school quoted above. “The bene its are huge for
everyone. The evidence, he said, is that “students want to study with the teachers that follow
the CR curriculum in their methods.”
Change at the Teacher Training Colleges: From Corporal Punishment to Winning Hearts
Mr. Ouk Narit, TTC lecturer at Takhmao told us, that the most dif icult practice of the student
teachers to change is the use of punishment, “even when they want to implement the new
techniques, it is hard for them. Teachers say, “‘If you don’t want me to use the stick [use
punishment] what am I going to do?’” He recommended the CRF training manual and
guidebooks, asking for copies so pre‐service teachers could take them when they go out to
their rural posts.
A few irst year pre‐service teachers who remembered the mild forms of punishment their
own teachers used were not yet convinced the new methods would be enough. However, they
planned to follow the law and knew they could not use punishment that exploits the student’s
strength, such as running. They agreed it is better to consider the psychology of the student
than to punish him. Familiar with the new methods, they con irmed that they could ask
questions to ind out what the problem is. “It is better,” they said, “if the teacher can win his
heart (chap cet).”
The lesson in the text the pre‐service teachers talked about most is “how to resolve an
argument.” “The result of the old way,” Chantra, a student teacher at the TTC in Kampong
Speu warned, “is a student and a teacher who might hate each other and the students end up
having no heart to study….We should encourage them not to loose their friendship over a
small argument…. The result of the technique in the teacher’s guidebook is the two become
better friends and the teacher and student have good relations.”
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Principals at target schools remarked that their schools were not yet perfect, but that there
was a remarkable difference between new teachers who had been exposed to the integrated
curriculum at the TTCs and old, that hadn’t. The new teachers were more successful at
teaching without COP.
Change at Target/Application Schools: From Corporal Punishment to Positive Discipline
At the Regional TTC in Takhmao, one young man studying to be a teacher at secondary school
who had a lot of experience as a teacher in primary school still felt that a little bit of COP was
necessary. His classmates disagreed. They offered techniques from the CRF training manual
to help him understand. One gave an example of how the CRF techniques worked for her in
her English class. She told her student who didn’t hand in homework: “This is important for
your future, motivating him.” She didn’t call him “lazy”. She “won his heart and he began to
work harder.”
Grade 6 teacher, Mr. Kong Serey Vuth at the Bun Rany Hun Sen school described a technique,
like the one offered by teacher Sangleng (above), to use with a child who doesn’t do
homework: Instead of just applying a punishment, teachers ask for the reason. Once the
teacher knows the problem, they can help to solve it.
Mr. Serey Vuth at Bun Rany Hun Sen school praised one technique, called the ‘relationship
book’. It begins with a signed agreement from the parent. It establishes a means of clear
communication between teacher, student and parent. Parents can follow the student’s
progress and work with teachers to follow up on students’ problems and successes through
this mechanism.
Student Srey Net at Kropeu Ha primary school recounted what the SCC had learned in their
trainings, and what they did to help change practices in their school. They don’t want teachers
to use punishment because it hurts the feelings of students and could have an affect on their
future. So they had a meeting of grades 4 to 6 with the principal and met with the teachers.
How did they respond when the teachers said the students don’t listen if they don’t hit them a
little? The SCC said, “We guided the students in his class, advising them to correct themselves
so that the teacher won’t feel he needs to do it.”
The principal at Taream school remembers, since the CRF projects began, teachers and
parents have changed a lot. Parents used to send their children to school and say “I ask only
the eyes and the bones to take back to the house,” meaning the teacher could use COP as they
thought it. “Now, we solve problems using words.” Mr. Seang Dy, the principal at Kabal Koh
school also remembered: “When I left teacher’s college, I still hit and insulted students who
did something wrong. I didn’t implement CR. I wasn’t able to re lect on my actions.”
Mr. Seang Dy explained: “Since the CRF project began, we began focusing on ending the use of
words like ‘anh,’ ‘vier,’ that aren’t sweet. First we had to change our own practice. Using sweet
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words with each other in school and in society, society becomes good. When the students go
out into society and use words like “koat” and “pa’aun” instead, they have more successful
relationships in all aspects of their lives….Now I have changed a lot, and I see the students like
us. They dare to joke with us, especially the SCC. We are like relatives. This affects everyday life
too. We change here and they go out and help others change.” Teacher Chhoeung Touch at
Kropeu Ha and teacher Kuoy Sang Leng at Kbal Koh primary school both summed up the
difference between old methods and new as almost all the teachers and pre‐service teachers
who were using the new methods described it. In Kuoy Sang Leng’s words: “If you tell children
once (using an angry tone, hitting or punishment), they just do it again. The irst way, they are
afraid of us, yes, but they are far from us. But if we explain in this way, the children stop! We
are close together, so they do as we ask.”
Finally, the principal at school Banteay Srei in Siem Reap raised a crucial point about using tact
in correcting teachers who resort to COP. If he learns from the suggestion box that a teacher
uses COP, he calls all the teachers and teaches about the negative effects of punishment and
about the law. Second he calls the wrongdoer secretly. Finally, when all are gathered at the lag
he reminds students to use the suggestion box.
Keys to Success
1. Self‐ re lection among professionals is a irst step toward permanent change.
2. Incorporating lessons on positive discipline at the TTCs remakes the professional
conventions and methods of young teachers just forming their habits. They learn positive
disciplining more easily and can be models for the others.
3. Tact in correcting teachers who resort to using COP.
4. Clarity about laws and consequences.
5. Teaching the use of words instead of COP also requires adjusting the kinds of words used,
from angry or coarse words to sweet sounding words spoken kindly.
6. Training in speci ic methods with CRF prepared texts makes it easier to win hearts so
students will want to cooperate.
7. When students know their own rights and have mechanisms for safe communication, they
can help administrators address violations in a discreet manner.
8. Student role plays, child to child or child to community role plays, and other techniques
show adults‐students’ surprising skills and capacity, and work as strong lessons. No one is
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4. Prevention against Traf icking and Sexual Exploitation of Children
Children are vulnerable to abuse and exploitation especially when they are not aware of the
different kinds of dangers they may be subjected to. Believing that protection from any kind of
abuse can begin with the children themselves, CRF focuses on empowering children and youth
so that they can not only recognize or avoid tricks used by offenders to trap them, but so that
they become actively involved in prevention activities in their community. For this reason, the
activities for prevention against TSEC in the schools are part of the same program. Prevention
against TSEC is linked to the activities supporting positive discipline, efforts to create an
overall safe and friendly learning environment for students, and especially, improving CP.
Activities are designed to build the knowledge and training capacity of teachers and the SCC
in target schools and awareness in the surrounding community.
Key Interventions
 Lessons on TSEC prevention, including educating students about bodily integrity, and
how to say “NO” to abusers and all forms of inappropriate touching, have been of icially
incorporated into the curriculum of the TTCs.
 Building capacity for of icials at the school level is critical. This includes school
principals and in‐service teachers. CRF provided trainings in TSEC prevention, bodily
integrity, safe migration and relevant laws. Once acquiring knowledge on the above
topics, those of icials, especially teachers are obliged to extend their knowledge to
students so they are able to prevent themselves and friends from abuse and harmful
situation.
 CRF supported a complaint mechanism at the school level to receive reports and deal
with issues raised by students. CRF set up “My View” Box as a mechanism for students
to which they can use to express concern about any kind of danger they might perceive
in their community.
 CRF supported students’ forum to deal with issues raised by students through “My
View” suggestion box.
 CRF supported campaigns in communities surrounding the schools on TSEC prevention.
 CRF supported Child‐to‐Child activities to raise awareness among peers on the above
issues through SCC mechanism. CRF provided direct support (school materials,
uniforms and transportation mean) to vulnerable students to prevent them from
dropping out. School dropouts are at high risk of becoming victims to sexual abuse and
exploitation.
This project addresses issues of child safety in general and is concerned with a child’s ability
to protect him or herself in any kind of threatening or unhealthy situation.
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Successful Change: From Fear to Self‐Protection
Teacher/Student Change: From Little Communication to Appropriate Topics
Teacher Sang Leng at KbalKoh noted that in grade 2, the students are very interested in
hygiene and sanitation, but in grade 5 the students become interested in the anti‐traf icking
material. Many of the students and teachers referred to the CRF guidebook on the Prevention
of TSEC.
One teacher at Bun Rany Hun Sen Primary school reported how she works with her grade one
class to teach protection. She introduces a story in which a child encounters a danger any one
of them might meet, for example, if a thief tries to steal your earrings. Then she asks them how
they would protect themselves from this thief. The students come up with the possible
solutions.
Student Changes: From the Protected to the Protectors
The SCC at Kbal Koh school said that students no longer leave the school during the school day
because they are aware of the dangers outside. The SCC helps guard the school. This means
they watch to see who comes and goes, and they report to the school principal and teachers
about strangers entering schools. Each month a different grade takes responsibility. Working
with the presidents of grades 4, 5 and 6, the students chose these tasks themselves by writing
their choice on a piece of paper.
Theng Meng, manager of the project Preventing TSEC and COP in Schools, noted that many of
the teachers resisted at irst allowing the students to be members of the School Committee
dealing with child abuse. Now, for an example of signi icant change, two schools, Kbal Koh and
Krapeu Ha, in Kandal province, have 2 students from the SCC in the School Committee who
brought issues of child abuse to the attention of the committee.
Student Changes: From Shy Learners to Skilled Trainers
In addition, the members of the SCC at Kbal Koh had the idea to teach students twice a month
about preventing TSEC. Now the students know how to protect themselves from rape and how
to help each other. It is important, the teachers emphasize, that they become brave in talking to
adults. All of the SCCs were familiar with the CRF guidebook for training against TSEC. The
guidebook stresses circumstances where children have to say “NO” to touch that makes them
feel uncomfortable, even if the attempt is made by their parents, family members, neighbors or
closed friends.
Students organize events with school and CRF help to publicize against TSEC and to train the
public. The students create and perform role‐plays on their own, inviting their parents and the
community to watch. Several teachers have remarked that the students surprised both parents
and teachers: “We didn’t know they could do that!”
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Teacher‐Student Relationship Changes: From Familial Isolation to Facilitating Parental
Changes
Several schools, like Taream, have a serious problem with students missing school because
their parents took them out to work, often traveling to another province or country for the
purpose. At Taream, it is as much as 20% of the population. Kuy Eng and Srey Leak, two
members of the SCC, recounted a case in which the student’s mother didn’t understand the
point of sending her 14‐year‐old to school. The mother said, “Study see an airplane, don’t study
see an airplane.” She wanted to send the child to work instead. The SCC members went to their
classroom teacher and together the three of them convinced the mother that sending her child
to school would give him a future. This point overlaps with the next, “inclusive education,”
below.
Sometimes it is the student or the family who are embarrassed or isolated by social stigma. The
SCCs have been instrumental in helping in those cases (see Inclusive Education, below).
Student changes: From Silent on Sexual Exploitation to Awareness and Courage to Speak
The principal at Taream praised the teaching materials (posters and guidebooks) that made it
easy to teach the SCC and to facilitate their child‐to‐child activities on the prevention of TSEC.
Most schools reported that they so far had no direct incidence of kidnapping for sexual
exploitation. But students interviewed gave examples of how they would run to get help if they
saw strangers enticing a child into a car in their village.
Protection from rape and other kinds of sexual molestation or abuse, even from people a child
knows are areas of primary concern. The SCC learns to teach about good touch (hugs from
parents and grandparents) and bad (a touch that makes you scared). They teach about the kind
of people who mean youngsters harm, and not to keep the bad kind to yourself. The students
take what they learn and publicize not only in the school, from class to class, but to their
families and in their community.
Keys to Success
1. Progress in each of the earlier topics are crucial for the success of this project
component, especially progress in the forms of CP that helps a child gain con idence to
speak out.
2. The interventions under ‘child participation’ are crucial for success in preventing TSEC.
Activities for this topic, in turn, build the skill of children in productive participation in
civil society around social issues, contributing to the overall success of the
mainstreaming goals.
3. CRF staff note that including the directors of clusters schools in the PWG has been
especially useful in achieving goals around the prevention of TSEC and COP.
4. Engaging the community in a school project helps accomplish the task, reduces cost
through volunteer labor, and helps create good relations.
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5. Inclusive Education
Some of the schoolteachers and principals mentioned that there are special schools for the
blind and deaf that are designed to help children with particular physical needs. While methods
for mainstreaming children who have different kinds of mental and physical special needs into
regular classes have yet to be developed in the Khmer language, more IE in this and other areas
is facilitated by CRF interventions already discussed.
Increased CP and a friendlier school environment lead to more IE regarding youngster whose
families are with economic problems or suffering social stigma. The examples already offered
demonstrated how the use of “My View” suggestion boxes and collection boxes resulted in
helping children who in the past could not go to school. Perhaps even more important to IE,
however, are the efforts of the SCC. The interventions for this topic are embedded in the
content of the activities and materials designed for the irst 4 topics. However, at several
schools, teachers and students pointed to additional tools that become useful in keeping track
of students who may have problems so they can be helped.
Key Interventions
 CRF designed Interventions to increase CP.
 CRF produced intervention guidelines and methods for pre‐service and in‐service
teachers and SCCs including techniques, activities, and events that involve the
community and parents in school life including sports, role play performances. The
“relationship book” is one tool mentioned several times.
 CRF supported activities increased awareness of special needs, and facilitated
collaboration between principals, teachers and students to assist where possible.
 CRF supported school initiatives in organizing school enrollment campaigns.
 CRF helped create a system of monitoring and feedback from the National level to the
school level and included school principals in PWGs to smooth the bridge between the
Ministry and the schools, improving communication and work low.
Successful Change: From Lack of Attention to Attention to Special Needs
The problem of exclusion that project participants discussed most often was not exclusion due
to religion or ethnicity, or even disability. The special needs that interviewees mentioned most
often were poverty and the related issues of social stigma and shame that result in self‐
exclusion. Pre‐service teacher Chantey described what she saw as the most positive result of
remembering all have equal rights to education, “If we don’t discriminate against them,
children are calmer. They don’t discriminate against each other. They love each other. Places
that progress don’t have discrimination by status or wealth, so rich and poor count on each
other back and forth.”
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Change in Attitude: From Elders’ Rights and Rights of the Wealthy to Equal Rights
Pre‐service teacher Mi Nea at the TTC in Kampong Speu, summed up the sentiment many
expressed: “We can give rights and value to [children] like older people. In my life, older people
didn’t much pay attention to my words. They said I was young. But now, society has changed a
lot.”
Another pre‐service teacher, Phan, at the TTC in Kampong Speu, emphasized teaching students
that the rich should help the poor, for example, if a poor classmate was hurt and needed a
doctor, the wealthier student should help get a doctor. Sarath, from the same TTC pointed out
that the technique of permitting students to speak out in class—whatever their economic or
social status—was education without discrimination that would lead to a more egalitarian
society. One pre‐service teacher reported how good she felt when she encourages a student
who doesn’t speak much. She says, “I haven’t heard your voice in a while,” and gives the shy
student a chance to speak.
Change in Monitoring and Migration Practice: From No School to Some School
Several of the pre‐service teachers talked about the hardships they suffered in their effort to
get an education as youngsters. The SCCs reported they work with their teachers to identify
students with dif iculties at home or with special needs that prevent them from studying.
Several mentioned using the village map to work with their key teacher and principal to
identify students who might need help. At Taream primary school, the SCC members explained
that a major problem is that poor students often have to accompany their families who leave
the area in search of seasonal work. But sometimes, it is the student who makes the decision
not to come to class. When the parents leave it up to the student, the council members talk to
him or her. They say, “If you study, you will have a future.” One student on the SCC
remembered a classmate whose parents were surprised to learn their child was not coming to
school, since they sent him everyday. The SCC told their teacher, the teacher spoke to the
parents, and now the student comes to school all the time.
Change in Approach: From Embarrassing Interventions to Tactful Ones
Mr. Sophat, Deputy Chief of the Youth Of ice of Kampong Cham PDoE described a case in which
the youngsters could achieve what adults could not. They have a special way of talking to the
parents so that they are not ashamed. Then if there is some way for the school to help those
parents let their child come to school, the teachers and students can ind it. They might use
money from the school collection box to buy shoes or notebooks, for example.
He noted that sometimes it is the student who is ashamed, for example, if there is violence in
the home. In the past, that student might be isolated from others who are reluctant to associate
with him or her. The SCC talks to the student and his classmates so the student will come to
school again. Alternatively, a teacher might notice one student has not been coming to school
and ask the SCC to investigate; they can do it without embarrassing the parents, something the
teacher might not be able to do so easily.
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Change in Emotion and Reactions: From Failed Students to Valued Human Resources
Many pre‐service teachers, in‐service teachers, TTC lecturers, TTC directors and school
principals emphasized that they had learned not to get angry or be dismissive or insulting
when a student had dif iculty with his or her lessons.
Using CRF methods pre‐service and in‐service teachers say, they can recognize students with
leadership skills and also students that need extra help so that everyone can develop. They
said, if everyone develops, no human resources are wasted; the country will develop. Srey Net,
the SCC president who started out as a lazy student (above) is an example of that. A teacher
paid attention to Srey Net when she was doing badly and she became a leader in her school.
Change in Approach to Disability: From Failing Student to Productive Member of Society
One teacher had a remarkable tale of the successful inclusion of a youngster with learning
dif iculties in his regular class. Teacher Kong Serey Vouth at Bun Rany Hun Sen school told us
about one mother who was worried about her son. This boy is an especially slow learner. Kong
Serey Vouth had the student put his desk near his own desk. The students in his classroom are
divided into groups. He had the leader of the boy’s group pay special attention to him. He had
the boy do his homework in the class with the teacher and the group leader helping.
The boy had been reluctant to study or even talk in the past. Now he wants to come to school. If
he has to miss school when he has to go to the doctor, he asks to bring his school books along.
Both the teacher and his parents, the teacher says, think he will have better relations with
people when he grows up and be more independent even if he has many limitations in life.
Keys to Success
1. CRF interventions to increase CP encourage students with problems to seek help and
teachers and other students to offer assistance where they see it is needed.
2. CRF guidebooks and methods for pre‐service and in‐service teachers encourage students
and teachers to pay attention to the feelings and life situations of others in order to help
solve problems and avoid inciting resentment, fear, or anger.
3. Increased communication between schools and parents or guardians, for example with
the “relationship book” that secures a kind of contractual commitment between parents,
student, and school can prevent students from falling behind and dropping out.
4. The village map in each school helps the school staff and students identify students who
might need help. Training in child‐to‐child skills for students and training in student‐
centered teaching methods helps teachers assist students with problems at home and
mental or physical special needs.
5. Positive discipline techniques that do not embarrass students, creating angry relations
between teachers and students or make students afraid to come to school. This can lower
the dropout rate.
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Evidence of Success
The areas of achievement raised by of icials, teachers and students in the CRF project fell into
ive categories: Deeper knowledge of CR, CR Compliance and Continuity in Policy and
Management, Building Commitment to Teaching, Productive Initiative at the School Level, and
Love of Learning in Cambodia’s Students.
Ministry of icials such as Mr. Chea Phon, Deputy Director of the TTD, name themselves as
facilitators, taking responsibility for the smooth functioning of the project. He asked for more
trainings and models to support the on‐going work. Praising the well‐coordinated process that
encourages project participants in the Ministry and in the target schools up and down the line,
he said that he is hopeful that when the CRF project inishes, the system will continue. Mr. Eng
Kim Ly, Director of the CDD of the MoEYS has suggested that the Ministry wants to develop
teachers’ guidebooks for all the students’ textbooks.
Government of icials, at every level, cooperate in the exchange information, and trainings, and
observe activities at target schools. Principals train teachers, observe how they train, and make
suggestions for improvement. This means CRF staff and Ministry partners do not rely only on
reports to monitor successes large or small. Monitoring is part of the capacity‐building process,
so the project is responsive to stakeholders needs. This, partners agree, avoids hold ups in the
process. Ministry of icials demonstrate ownership and enthusiasm about the collaborative
process and the details of the training and monitoring systems.
TTC directors and lecturers request copies of the CR Application Training Manual to send with
the newly graduating teachers when they go to their irst assignments. Pre‐service teachers, in‐
service teachers at target schools, and SCC members can describe CR inspired methods of
intervening in student problems, protecting students/selves from TSEC and organizing student
contributions to keeping the school environment clean, safe, and child‐friendly.
Principals, lecturers, pre‐service and in‐service teachers describe a difference in the way they
think about CR methods and express the desire to have their own family members taught at
schools that use them. They and the members of the SCC ask to visit other schools to help
explain to them why integrating CR into the daily workings of the schools is good for all.
Principals, lecturers, teachers and students mark a difference in commitment to ending COP
between teachers coming out of the TTCs before and after the new integrated curriculum was
introduced there. Principals at the target schools and at the TTCs describe a change in the pre‐
service teachers’ way of teaching.
Principals present the suggestions from their students to school of icials and funders. The
youngsters have ways to report bad treatment anonymously. Principals invent ways to smooth
relationships within their schools for more harmonious learning environments.
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The teachers and students ask for more materials in order to be able to share what they have
learned with others. Principals and teachers offer to be model schools so other schools can
bene it as they have. Principals remark that since the CRF project began students seek to join
the SCC. This, they say, is already a sign of success.
Overall, TTC staff and pre‐service teachers and teachers at the primary schools agree
integrating CR in the curriculum is not just an extra topic, adding to the work of teachers. It
helps the teachers teach effectively they say, and it produces good results. CRF target groups
give greater consideration and value to student views and, struggling to overcome old convictions
and familiar practices, have accepted the value of the non‐violent approach to teaching. These are
major factors in creating a child friendly atmosphere in Cambodian schools as a whole.
Teachers who implement the curriculum have warm relations with their students. Using the
curriculum introduced by the CRF project improves the overall quality of the students and the
school two paths, by deepening knowledge about CR in general and by providing methods to
implement them. Students become brave and begin to analyze problems to ind solutions on
their own. When their schools began to pay attention to CR as part of the everyday functioning
of the school, the of icials, principals and teachers say, integrating it into the curriculum,
students began to remember their rights and responsibilities. They paid closer attention to
teachers who use the new methods. Those teachers became good models so the students could
learn to implement CR in their daily life and future work. Moreover, the atmosphere for study
is improved, so more students want to study.
Last but not least, Mr. Mao Bun Than, Chief of the Youth Of ice of the Kampong Cham PDoE
made an observation that suggested the CRF‐MoEYS project would progress after support from
CRF ended. He commented: “If we compare schools that have support from CRF and those that
don’t, the ones that have support meet and can make their own plan….”
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Part III
Lessons Learned and Relevance for other
Projects













A Long‐Term Donor/Organizational Commitment to
Consistent Support, Long Term Planning, and Patient
Mentorship.
A Ministry‐CRF MoU, a Closed Network, Collaboration at
Every Level, and a Two‐Way Monitoring/Feedback System
A Commitment to Child Rights Advocacy in Policy Formation
Teaching Materials with Clear Child Rights Based Methods
for Teaching and for Coping with Situations that Arise in the
Course of a Regular Day at School.
A Strong System of Of icial Support, Monitoring and
Communication/Feedback from the National Level to Project
Sites.
Preparing a Solid Group of Core Trainers, and a Cascade
System of Knowledge Dissemination and Feedback in
Conjunction with the Monitoring System. The Aim is
Sustainability Beyond the Close of the CRF Project.
Student‐Centered Teaching Methods and Mechanisms such
as the School Children’s Council.
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Part III
Lessons Learned and Relevance for other Projects
To foster the effective implementation of the UNCRC and so to encourage cooperation and
participation among duty bearers and rights holders, CRF recommends the following main
strategies that have proved consistently effective.
1. A Long‐Term Donor/Organizational Commitment to Consistent Support, Long
Term Planning, and Patient Mentorship.
CRF has built its professional reputation and trust with donors and with MoEYS over more
than 10 years of dedicated work on the implementation of the UNCRC in Cambodia. This
long‐term commitment has permitted the building of productive institutional
relationships; the renewal of programs for multiple terms has permitted consistent
mentorship and training. Both signi icantly increase the likelihood that systems,
programs, and new methods/knowledge will continue to progress after CRF support has
ended.
2. A Ministry‐Child Rights Foundation MoU, Collaboration at Every Level, and a Two‐
Way Monitoring/Feedback System
The MoU that CRF has signed with the MoEYS is crucial in establishing smooth pathways
of communication and on‐going support as a two‐way street from the national level to the
schools. It assures a network of of icials with designated responsibility for the project.
This facilitates decision‐making and policy responsiveness. The monitoring system tracks
actual practice for quality and on‐going learning.
Mr. Chea Phon, Deputy Director of the TTD, explained that the MoU meant the Ministry
and CRF could work together to solve problems all the way up and down the line of
authority and practice. In addition, he added, “[The project] has me as facilitator to
smooth away any bureaucratic obstacles and to join with CRF to solve problems. We have
regular meetings and call the directors of the TTCs to an annual meeting do the plan for
the next year and to discuss the results of the past…There is also a plan for ASs where
student‐teachers are placed. This is the process that made our project a success.”
Mr. Mao Bunthan, Chief of the Youth Of ice of Kampong Cham PDoE noted: “We were able
to collaborate with CRF because their goals were in accordance with the policies of the
Ministry…If we compare with before, we had the policy, but students and teachers didn’t
understand about CR. …Now everyone understands more deeply and they know methods
that go with the Ministry policy…”
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Mr. Eng Kim Ly Director of the CDD of the MoEY emphasized the difference the CRF project
makes. First, “CRF goes directly to the children. It doesn’t just work with the Ministry…I
told other NGOS, if you want to work with the Ministry, you should work all the way to the
school level.” Second, “I can go to see the results clearly myself,” in yearly site visits. “I
don’t have to just read someone else’s report; I can see that CRF theory and practice are
the same.”
3. A Commitment to Child Rights Advocacy in Policy Forma on
The success this project has enjoyed in inspiring ownership by MoEYS staﬀ in part because it
helps MoEYS accomplish its own direc ves, ini a ves and guidelines and the laws and
direc ves of the government as a whole. This came to pass because the project was designed
hand in hand with the policy advocacy work CRF has been doing to support the Cambodian
government in its eﬀorts to implement the UNCRC, and to create and implement guidelines
and policies in accordance with Cambodian law as described in the introduc on.
Policy Advocacy is in mately connected to good collabora ve rela onships. Lobbying MoEYS to
integrate CR concepts into its educa on framework is an on‐going process. Successful
collabora on with any one partner, Mr. Chan Sophea noted, includes recognizing that the
Ministry must assure consistency in policies and programs and materials.
The staﬀ of CRF emphasizes that without the SCC Statute, and proper implementa on
guidelines, central achievements of the CRF‐government collabora on on policy, the SCC
would be less eﬀec ve since the children need support from adults and this holds adults
responsible in specific ways. It permits schools to search for money from generous people and
organiza ons (an op on the SCCs take advantage of by circula ng a collec on box). It also
asserts that some por on of the na onal budget should be assigned to children and youth
councils.
Sensi ve mechanisms such as the voluntary collec on box should be supported as voluntary
from top to bo om by the monitoring system described above (and not as a subs tute for
oﬃcial response to problems.)
4. A Strong System of Oﬃcial Support, Monitoring and Communica on/Feedback from the
Na onal Level to Project Sites
CRF’s par cipatory approach to policy development reflected in the linkages that this project
has forged between the na onal level and the schools helps to assure the policy that is
consistent between government partners is also responsive to the needs of those policies is
meant to serve: grassroots prac oners, and especially, children.
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At the na onal level, the PSC is composed of 6 key oﬃcials from the PED, SED, TTD, YD and CDD of
MoEYS. This commi ee is led by a Secretary of State of the MoEYS and has been func oning as a
partner of CRF in overseeing and coordina ng project ac vi es at ministry and provincial levels. It
meets twice a year and helps to facilitate and strengthen linkages between the target sectors and
CRF. It performs an important role in influencing policy makers for the development and
enforcement of suppor ve policies and guidelines.
At the provincial level, 3 PWGs are composed of PDoE oﬃcials, and the DoE oﬃcials. Schools in
each district are grouped in “clusters”. A chief of each par cipa ng “cluster” is included in the
PWG. The func on of each PWG is to promote, facilitate and monitor CR ac vi es in schools; and
to ensure the dissemina on and usage of training and Informa on, Educa on and Communica on
(IEC) materials in the target schools. The working group and school directors meet every three
months to discuss work progress, diﬃcul es faced, solu ons and further ac ons.
CRF‐sponsored study visits so stakeholders can learn from each other, and CRF staﬀ accompanies
oﬃcials on monitoring visits and provide clear tools for the process. And oﬃcials at the na onal
level make monitoring visits in partnership with CRF staﬀ.
5. Preparing a Solid Group of Core Trainers and a Cascade System of Knowledge Dissemina on
and Feedback that Draws the Community into the Life and Concerns of the School
The process of training core trainers who then teach “in‐service teachers” workshops in target
schools is crucial. In 2008, at the start of the project, CRF held trainings on how to do an eﬀec ve
mee ng, children’s forum, prepare a training to publicize, write a report, take minutes, and use
the new SCC guidebooks for principals, teachers, and children. Since then, refresher trainings
supplement a cascade structure of knowledge sharing: veterans of the project teach newcomers
as teachers and students move on and others enter the schools at each level. The trained teachers
teach the students with “ac ve‐learning” techniques for 4, 2‐hour sessions in addi on to a full 2‐
day of training at the beginning of the school year. In this way, they are able to extend the chain
of trained students on their own.
In consonance with the project’s second component, consis ng of preven ng TSEC and COP in
schools, the new curriculum features teaching methods that oﬀer teachers alterna ves to using
punishment to discipline students. Stakeholders, including SCCs, receive training on posi ve
discipline against COP, and self‐protec on and hygiene, and create events to disseminate their
knowledge on these topics to classmates and their communi es.
CR campaigns and children events are conducted in communi es. Periodic workshops or trainings
update the capacity of teachers and community representa ves.
Training, guidance, pla orms for publicizing Child Protec on, and modeling of techniques serve to
empower the School Management Commi ees, teachers, and SCCs to ini ate ac on on the
preven on of TSEC and COP, and to promote CR prac ces in their schools, also on their own.
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6. Prac cal Materials, with Child Rights Based Methods for Teaching Child Rights Content and
for Teaching in General, Plus Clear Tools for Project Par cipants at Each Level and Site. This
Includes Clear Tools for Monitoring and Feedback.
The CR Applica on training manual, teacher’s guidebooks, and clear tools, help lecturers, teachers
and students understand and translate into daily prac ce the close rela onship between CR
theory and methods of teaching and learning. They permit even young students to produce
successful events and become CR trainers in their schools and communi es.
7. Student‐Centered Teaching Methods and Mechanisms Such as the School Children’s Councils.
The specific methods for posi ve discipline, for teaching subject content, and for facilita ng
meaningful par cipa on at every level, open a space for student innova on and ini a ve. Helping
students to teach each other and to oﬀer feedback to adults, transforms CR from a set of legal
claims with matching responsibili es to a produc ve way of engaging them as ac ve young
ci zens capable of helping to take care of their environment.
The SCCs, a pivotal aspect of the government’s policy to bolster CP, serves as a powerful
mechanism that can draws students and adults together as partners in a posi ve, violence free,
educa onal process.
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Conclusion
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Conclusion
The observa on made most o en by administrators, teachers and students at each applica on site
marked the significant change in the rela onship between teachers and students at target schools.
Administrators, teachers, and students remarked that students become less fearful, more interested
in their studies, and more helpful. They say that the rela onship between teachers and students has
grown warmer at their schools. This makes a be er environment for work and study for everyone.
Overall, project par cipants and collaborators see the project crea ng a sustainable system in what
may be a slow, but is also a steady process. In the “In Focus” review of each of the 5 topics the
stakeholders described the project achievements as they touched their lives, oﬀering a window onto
the way these strategies have generated CR based prac ce and facilitated the teaching/learning of CR
in the schools.
The keys to the success of the “Promo on of Child Rights in Cambodia’s Educa on System” project lie
in the 5 main strategies that organize project ac vi es and programs. These strategies overcome
obstacles through pa ent advocacy with a long‐term vision, meaningful collabora on that begins with
oﬃcial systems and that is sustained by on‐going training, hands‐on partnership in all project
ac vi es, and concrete methods for involving children in their own educa on and governance.
CRF oﬀers this document in the hope that the project successes will flourish and that the systems and
prac ces established progress a er CRF support has ended. As CRF ‘best prac ces,’ CRF strategies are
oﬀered hope that they will prove useful in the planning and design of similar long‐range projects.
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Acronym
CRF
MoEYS
UNCRC
TTCs
ASs
SCC
CR
CP
IE
PDS
TSEC
COP
MoU
PED
TTD
YD
SED
CDD
PWG
IEC materials
PDoE
DoE
SSC
CCWC

Child Rights Founda on
Ministry of Educa on Youth and Sport
United Na ons Conven on on the Rights of the Child
Teacher Training Colleges/Centres
Aﬃliated Applica on Schools
School Children’s Council
Child Rights
Child Par cipa on
Inclusive Educa on
Posi ve Disciplines in Schools
Preven on of Traﬃcking and Sexual Exploita on of Children
Child Corporal Punishment
Memorandum of Understanding
Primary Educa on Department
Teacher Training Department
Youth Department
Secondary Educa on Department
Curriculum Development Department
Provincial Working Group
Informa on, Educa on, and Communica on Materials
Provincial Department of Educa on
District Oﬃce of Educa on
School Support Commi ee
Commune Commi ee for Women and Children
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